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TO THE ISSUE OF THE CLIL-TECHNOLOGY 
IMPLEMENTATION IN THE UNIVERSITY 

The article gives a definition of the CLIL concept and its significance 
in the field of the bilingual education. In the article, the authors considered 
the main tools of the CLIL method and presented various models and 
technologies with their individual long-term (global) goals. The main 
directions for the formation of language competencies such as receptive 
skills (listening and reading), vocabulary, morphological knowledge (the 
structure of linguistic units such as morphemes), fluency and volume of 
spoken language are described. The basic principles of a successful and 
thorough implementation of the CLIL methodology are also presented.

Foreign competencies of a modern graduate should allow him to use 
the foreign language as a tool for oral and written communication in a 
foreign environment in the future professional activity.

Keywords: education, technique, CLIL technologies, intersubject 
communications, content, сognition, communication, culture.

INTRODUCTION
In conditions of national consolidation and formation of a multicultural 

society in the Republic of Kazakhstan, education modernization should correspond 
to international trends and develop foreign competencies, opening up the younger 
generation to new opportunities and prospects. Therefore, to improve the efficiency 
and effectiveness of foreign-language education in secondary and higher schools, 
it is necessary to introduce other methods of teaching foreign languages.

In our opinion, one of the most effective methods is the CLIL method (Content 
and Language Integrated Learning), the so-called a bilingual education technique 
in which non-linguistic subjects are taught in a foreign language.

For the first time the concept of CLIL was introduced by D. Marsh and is 
now widely used in Europe. In the foreign practice of training, much attention is 
paid to the practical use of CLIL-technologies. Its mass application is based on 
three important indicators:

1) broadening the outlook of trained subjects to the level of rapid adaptation 
to their specialization;

2) fast immersion into profession due to enhanced understanding of the 
intersubject connections;

3) an increase of the study motivational component of the minor subject [1].

MAIN PART
From the analysis of scientific literature it follows that the approach to learning 

using CLIL-technology is quite flexible, taking into account the wide range of 
contexts studied in its framework [2, 3, 4, 5, 6].

CLIL is seen as an «educational approach in which a foreign language is used 
as a training tool for teaching basic subjects for most students» [7].

The entire CLIL target can be enclosed in «4C» (content, cognition, 
communication, culture) [8].

Content implies the realization of a meaningful component not only through the 
acquisition of knowledge and skills, but also in the process of creating by the trainees’ 
own knowledge, understanding and development of skills (individual learning).

Cognition is the content component associated with the development in the 
learning process of creativity, a broader way of thinking and a variety of ways of 
processing knowledge. That is why during the classes it is necessary to use texts 
for analytical and critical reading, assignments for isolating the main, matching, 
guessing, finding cause-effect relationships, etc.

Communication – foreign language study through communication by rearranging 
content and related cognitive processes. Therefore, the language should be clear 
and accessible. Moreover, cooperation in the educational context is paramount in 
learning. In the classroom should prevail communicative tasks for oral and written 
communication in a foreign language (interactive group exercises, pair work, all kinds 
of creative and developmental exercises, the use of language in various activities).

Culture – intercultural knowledge is the basis of CLIL, as understanding the 
features, similarities and differences of individual cultures will help learners more 
effectively socialize in today’s multicultural space, better understand their own 
culture and stimulate its preservation and development.
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The CLIL technology is aimed at the development of the following language 
competencies:

– receptive skills (listening and reading);
– vocabulary;
– morphological knowledge (the structure of linguistic units such as 

morphemes);
– fluency and volume of spoken language.
In addition, the trainees have a large stock of scientific terminology and a 

broad academic dictionary.
The main principles of a successful and thorough implementation of CLIL are:
– a good learning base: the teaching materials should be authentic, informative, 

purposeful. New texts and tasks should carry a certain degree of cognitive load. Interactive 
authentic materials can be used to create a language environment and assignments with 
a high degree of cognitive difficulty. These can be videos, flash animations, web quests, 
podcasts or other interactive learning resources of foreign language sites. It can contains 
creative tasks, materials for independent and differentiated education.

– Active support and assistance of the teacher duringthe learning process: for 
successful achievement of the goals, the teacher must provide the student with the 
necessary assistance, which gradually decreases with the formation of his foreign 
language competence. This will reduce cognitive and linguistic burdens when 
studying unfamiliar material in a foreign language. All tasks should be explained. 
Much attention is paid to productive types of speech activity (speaking and writing).

– Intensive and productive foreign language proficiency: a variety of 
methodical techniques will promote active authentic communication in the 
classroom, since teaching foreign languages is most successful in the presence of 
communicative goals and a meaningful communication situation.

– multiculturalism: the CLIL technology makes it possible to consider the 
material given the differences in the perception of many things by representatives 
of different cultures.

– Development of high-level cognitive skills: problem questions should contain 
the words why and how. The interaction of the content, cognitive and linguistic 
components, the ability to adequately verbalize complex thought processes is not 
formed automatically, but requires a systematic approach and training.

– Sustainable learning: long-term memory of students should be involved 
in the learning process [9].

In scientific works concerning this technology, it is often noted that «the teacher 
must first of all be an expert in this professional field (for example, if it is a matter 
of teaching mathematics in a foreign language, the teacher must have a specialized 
mathematical education), since the subject content is the main principle CLIL. Further, 

naturally, a high level of knowledge of a foreign language is supposed (theoretically, 
the teacher has an additional qualification of a linguistic direction)» [10].

During the last period, many new works appeared among Russian researchers 
reflecting the use of the content and language integrated learning. In particular, 
the works of K. S. Grigoriyeva, O. M. Kochenkova, A. E. Krasheninnikova,  
T. A. Laletina, L. L. Salekhova discusses the effectiveness of the application of 
CLIL-technology in higher school educational processes [11–15].

Today the most common is the following definition:
«CLIL is a didactic technology that allows students to formulate linguistic and 

communicative competences in a foreign language in the same educational context 
in which they form and develop general educational knowledge and skills» [16].

CONCLUSION
That way, the content and language integrated learning allows realizing the 

main goal of studying a foreign language in higher education, namely: to develop 
practical skills of using a foreign language in situations of everyday academic 
(educational) communication, taking into account the linguistic and cultural 
aspects; master the general linguistic, educational and professional communicative 
competences. This method gives students, undergraduates and teachers the 
opportunity to use the knowledge of a foreign language in the process of studying 
other high school subjects, thereby increasing their confidence in the knowledge of 
a foreign language, removes the language barrier in communication and promotes 
the growth of motivation in mastering foreign competencies.
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Мақалада CLIL тұжырымдамасы және оның екі тілдік білім 
беру саласындағы маңызы айқындалады. Мақалада авторлар 
CLIL әдісінің негізгі құралдарын қарастырды және жеке ұзақ 
мерзімді (жаһандық) мақсаттары бар  әр түрлі модельдер мен 
технологияларымен таныстырды. Қабылдау дағдылары (тыңдау 
және оқу), сөздік қоры, морфологиялық білімі (тілдік бірліктердің, 
мысалы, морфемалардың құрылымы), ауызша сөйлеу тілінің еркіндігі 
мен көлемі сияқты тілдік құзыреттілікті қалыптастырудың негізгі 
бағыттары сипатталады. Сондай-ақ, CLIL әдіснамасын табысты 
және мұқият жүзеге асырудың негізгі принциптері ұсынылған.

Қазіргі бітірушінің шетелдік құзыреттілігі шетел тілін болашақ 
кәсіби қызметте ауызша және жазбаша қарым-қатынас жасау 
құралы ретінде пайдалануға мүмкіндік береді.

В статье дается определение понятия CLIL и ее значение в 
области двуязычного образования. В предлагаемой статье авторами 
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рассмотрены основные инструменты CLIL – методики и представлены 
различные модели и технологии с их индивидуальными долгосрочными 
(глобальными) целями. Описаны основные направления на формирование 
языковых компетенций, таких как: рецептивные навыки (восприятие 
речи на слух и чтение), словарныйй запас, морфологические знания 
(структуры языковых единиц, таких как морфемы), беглость и объем 
разговорной речи. Так же представлена основные принципы успешной 
и основательной реализации CLIL-методики.

Иноязычные компетенции современного выпускника должны 
позволить ему в будущей профессиональной деятельности 
использовать иностранный язык как инструмент устного и 
письменного общения в иноязычной среде. 
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К ВОПРОСУ ВЗАИМОДЕЙСТВИЯ МУЗЫКИ  
И ПСИХОЛОГИИ 

В статье рассматриваются вопросы,  связанные с 
взаимодействием музыки и психологии, музыки и человека. Проводится 
анализ музыкальной психологии как положительного воздействия на 
эмоциональное состояние. Рассматривается проблема восприятия 
музыки как способа отражения мира и действительности в 
переживаниях человека. Определяется роль звуковысотного, 
ритмического очертания мелодии, наличие музыкальных моделей и 
образцов в восприятии музыки. Дается характеристика музыкального 
образа – музыкальный образ имеет в своей психологической основе 
определенное чувство, наполненное конкретным оттенком именно 
данного переживания, которое относится к восприятию именно 
этого музыкального произведения, помогающего построить 
адекватный чувственный образ. Воздействие музыки на психику 
человека обусловлено тем, что она собой представляет глобальный 
камертон, в котором музыка находит отзвук на всех языках сознания 
– ощущений, энергии, эмоций и чувств, образов, символов, знаков.

Ключевые слова: музыкальная психология, музыкальный образ, 
восприятие музыки, воздействие музыки на человека.

ВВЕДЕНИЕ
Музыкальная психология как сумма знаний о воздействии музыки на 

человека возникла в глубокой древности. В многообразной человеческой 
деятельности (трудовой, воспитательной, обрядовой, лечебной) была замечена 
исключительная сила, с которой музыка воздействует на душеный мир человека, 
на объединение и сплочение людей, воспитание их нравственных и духовных 
качеств. Это и сделало музыку неизменной спутницей человека на протяжении 
всей истории цивилизации. Содержание музыкальной психологии как науки в 
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